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Strategies for Blended Classrooms in the Post-
Pandemic Era: A Commentary on Bolton and
Elmore Model
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Abstract: At the beginning of the COVID-19 (coronavirus disease-2019) pandemic,
many schools were forced to close and classes switched to remote learning. As a result,
incorporating digital learning resources in classrooms has become more valued and
prevalent. Blended classrooms are becoming more common, and assessment methods must
subsequently adapt. As learning becomes more multifaceted, assessments must reflect
these new online dimensions to learning. This paper integrates the concepts of authentic
assessments proposed by Bolton and Elmore (2016) with concrete methods to successfully
implement assessments. Assessment strategies and measures include giving students a voice,
incorporating digital learning platforms, using formative assessments, providing descriptive
feedback, and adopting a transitional pass-fail binary grading system. For each strategy,
the theoretical rationale and a detailed description of the implementation are discussed.
Consequently, this study presents practical assessment solutions that facilitate learning
without standardized tests and grades (i.e., the de-testing and de-grading of education).

Keywords: formative assessment, pass-fail binary grading system, descriptive feedback, the new
normal of assessment, digital learning resources
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1. Introduction

Since 2019, the coronavirus disease-2019
(COVID-19) pandemic has not only posed
challenges to the physical health of people
globally, but also forced people to rethink the
various systems that operate in the societies.
Education systems are of no exception.
Schools in many countries went through
periods of suspension, and the most frequently
talked about topics, besides ways of getting
students to continue learning in various
settings, revolved around issues related to
assessment and grading (Looi, 2022). Senior
students in high schools in particular worried
that these missing months would affect their
grade point average (GPA) and admissions
to tertiary education. Both the GPA and the
results of college entrance exams are used
to assess student performance (usually in
the form of numerical or letter grades), with
the former being the cumulated scores that
students received over high school years (Hart,
Da Costa, D’Souza, Kimpton, & Ljbusic,
2021) and the latter being based on high-
stakes standardized tests like the scholastic

assessment test or American college testing in
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the United States (U.S.) or general scholastic
ability test in Taiwan. With the shift to online
learning, educators have been pressed to
come up with “fair” assessment methods
that can effectively gauge evidence of student
learning. Issues like the digital divide make
it hard to ensure the fairness of online tests.
The silver lining of the pandemic is that it
presents an opportunity to change the long-
established grading system that relies heavily
on summative assessments like standardized
tests.

In the 21st century, it is difficult to
predict what knowledge or skill sets will be
most useful for each individual student in the
future. It is important to let students figure
out what they want for themselves, what
skills are needed, and how these skills can be
assessed. With this understanding, educators
in Taiwan are promoting the idea of “core
competencies” (Ministry of Education, 2014)
and the fostering of lifelong learners. To
achieve this, the Ministry of Education has
invested a great deal of effort and resources,
for example a project called Technology
Assisted Self-Regulated Learning launched in
2018. This project aims to encourage teachers
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to implement the “four-learning model”
(self-learning, co-learning, mutual learning,
and guided learning) with the assistance of
technology tools (including tablets and online
learning resources) (Kuo, 2022). In a blended
classroom like this, students would be asked to
pre-learn the core concepts, either before or
at the beginning of class, via digital learning
platforms. Then, based on the learning
progress recorded on the platforms, teachers
would plan their teaching and design in-class
learning tasks to target the areas where the
students seem to struggle the most. During
class, students would be asked to complete
learning tasks in groups and present their
group-work to the class. During the learning
process, they would also be guided to engage
in activities of goal-setting, strategy selection,
monitoring, and reflective adjustments. These
processes correspond to the metacognitive
cycle of a self-regulated learner proposed by
Zimmerman (2002). The goal of learning here
is not to solely to acquire an understanding of
content-based knowledge, but also to develop
self-regulated learning skills. The question
now is how to assess this type of learning.

To yield better grade outcomes, many
classrooms adopt assessments that are modeled
on high-stakes tests (Connors, 2021; Risko &
Walker-Dalhouse, 2010). However, the result
of such heavy reliance on grade-oriented
assessments is the direct opposite with what
educators are trying to promote. Experts have
pointed out that summative assessments may
be more harmful than beneficial to student
learning, especially in terms of motivation
and learning focus (Brilleslyper et al., 2012;
Kohn, 1999; Schinske & Tanner, 2014). When
students associate learning with grades as the

extrinsic motivator, they are likely to shift
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their learning focus from personal interests
and needs to elements that are graded. This
alarming phenomenon is even more likely to
happen when the stakes of these assessments
are high. Nevertheless, this is not to say that
summative assessments should be discarded
completely, students still need feedback on
their learning outcomes after completing a
learning task. But rather, the idea is to promote
a shift away from a heavily biased system
(i.e., reliant on tests for assessment) to a more
balanced one that gives credits to not just
the learning outcomes but also the learning
process.

Since assessments tend to guide student
learning, it is crucial to design effective
assessments that empower both students and
teachers to focus on the development of skills
and competencies that are truly needed. To
achieve this, students should first be given
a voice in the decision-making process
for the assessments. Then, teachers can
employ tools and strategies that would direct
students to learn by doing the assessments.
Potential measures and strategies that align
with the concepts of De-Testing and De-
Grading Schools (Bolton & Elmore, 2016)
can likely help in the development of more
comprehensive forms of assessment.

Bolton and Elmore’s (2016) journal
chapter was selected since it provides a
holistic framework for achieving authentic
assessments. They constructed the alternative
assessment approach from a systemic level,
considering the temporal (e.g., when to initiate
the change), internal (e.g., mindsets) and
external (e.g., behavioral measures) aspects.
From analyzing the meaning and main points
of the chapter, we have summarized the main

aspects and have outlined the main stages of
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assessment planning. Stages were organized
in a sequential manner, from the setting of
internal mindsets to external strategies like
the choice of tools and feedback approach. By
the end of this paper, a more concrete idea of
how to build a system of learning-oriented
assessments, that is, the new normal of
assessment, for the post-pandemic era will be
presented.

2. Literature Review

In “De-Testing and De-Grading Schools:
Authentic Alternatives to Accountability and
Standardization: Revised Edition” published
by Counterpoints in 2016, Bolton and
Elmore’s chapter, “The Role of Assessment
in Empowering/Disempowering Students in
the Critical Pedagogy Classroom,” focused
on the role of assessment, and how it could
be used to empower or disempower students
in a critical pedagogy classroom. Students
in such a classroom are encouraged to think
critically about their learning. This does
not mean that they criticize everything, but
rather they are encouraged to constantly
reflect and question their current beliefs or
practices. Bolton and Elmore (2016) began by
reviewing the issues that have arisen due to
an overemphasis on high-stakes standardized
tests, which accompanied the education acts,
such as No Child Left Behind Act of 2001
and Race to the Top, in the U.S. Besides the
recurring issue of cheating, schools have
also committed a large amount of resources
to buying test preparation booklets instead
of investing in materials that would actually

help students learn. These standardized tests
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consist mostly of multiple-choice questions,
which cannot assess higher order thinking
skills like creativity (Hart et al., 2021) nor
can these tests reflect the students” valuable
dispositions and attributes like curiosity
and good will. The room for teacher-made
assessments, which have a much higher
potential of getting students to engage in
higher-order thinking, is highly limited
within such a test-oriented system.

Bolton and Elmore (2016) call for
teacher-intellectuals, who are innovative,
appreciate social justice, and are willing to
take risks, to lead the liberation from these
detrimental systems of assessment common
in democratic societies. They advised that
fostering these intellectuals could begin
within the context of training programs
for pre-service teachers. However, with the
pandemic acting as a catalyst for education
reform, the change needs to happen now. In
response to periods of school closures around
the world, governments in many countries
are prioritizing resources and policies to
ensure that education could continue with
or without the traditional school classroom
setting. Blended education is a commonly
adopted option (G20 Education Working
Group, 2021) and for a good reason. Digital
resources are powerful tools that provide
learning opportunities without the restriction
of time and space, and can often be tailored
to learners’ needs and interests (Nan & Lu,
2021). Blended classrooms incorporate the
strengths of digital resources with face-to-
face instruction. Moreover, such a learning
model aims to foster the development of
independent and self-regulated learners
(Chan, 2021). This imminent wave of
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education reform requires in-service teachers
and education experts to innovate assessment
methods that are appropriate and effective for
learning within blended classrooms.

Yet, before developing a more ideal
system, it is essential to understand the
importance of assessments. The authors
presented arguments that emphasized how
assessment is more powerful than any other
factors in regards to influencing student
learning (Watkins, Dahlin, & Ekholm, 2005).
They also borrowed Boud’s (1987) analogy,
which described assessment as the rudder that
guides the ship of learning. If people wish to
change how students learn, they must first and
foremost change the assessment methods.

Bolton and Elmore (2016) made
distinctions between three kinds of assessment
practices: assessment of learning, assessment
for learning and assessment as learning.
Assessment of learning occurs at the end of
the learning period and often takes the form
of summative assessments; implementation
is usually teacher-dominated. This type of
assessment helps teachers collect information
about student knowledge, understanding, and
skill based on specific procedures and criteria.
The main purpose of this type of assessment
is to measure student learning performance
and to determine whether the learning has
reached a certain standard. Assessment for
learning occurs during the process of learning,
and is often used as formative assessments.
The objective of this kind of assessment is to
assist teachers collect real-time feedback on
student learning which allows them to tailor
their teaching accordingly. Students may also
use such information to plan or adjust their
own learning. Assessment as learning also
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occurs during the learning process. However,
it places emphasis on the role of the students,
whereby they are encouraged to get involved
in the decision-making process relevant to
the assessment method. This enables the
assessment to better meet the needs and
interests of the students. To formulate such
an assessment, students need to be explicitly
guided to set learning goals, choose strategies,
monitor and assess their own progress of
learning, and then subsequently reflect and
adjust accordingly. The goal is to get students
learn how to learn.

To achieve assessments for and as learning,
the power dynamic between teachers and
students also needs to be adjusted. Up until
now, assessments have predominantly been
carried out by teachers. Teachers decide the
assessment tasks and approaches that students
should take, then they will be the final judge
to grade the students’ work. Students normally
play a passive role in this power arrangement.
Therefore, when teachers are constrained by the
pressure of achieving a certain class average on
standardized tests, or simply lack the skills for
making good quality assessments, the students
will become the direct victims of these poor
assessments. These approaches hinder student’s
learning of 21st century life skills such as critical
thinking and creativity.

These alarming phenomena may be
tackled by empowering both the teachers
and the students to get involved directly with
the assessments in their own classrooms.
To do so, assessment strategies including
giving students a voice, incorporating online
learning platforms, utilizing formative
assessments, using descriptive feedback, and a
binary grading system may be implemented.
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3. Measures and
Strategies for
Learning-Oriented
Assessments

This section will elaborate on concrete
assessment strategies that are truly learning-
oriented, which are more capable of reflecting
student-learning in a blended classroom.
Furthermore, these assessments are envisioned
to empower teachers and students in achieving
robust learning at this turning point to a new
era of education.

3.1 Giving Students a Voice

Students should be given a voice in
the classroom. The truth about education
planning is that no one can really predict
what knowledge or skills will be useful for
each individual student in the future. It is
essential to let students themselves figure
out what they truly want, and therefore,
determine what skills they will need to
achieve their goals. Bolton and Elmore (2016)
pointed out that it may be challenging at
first to get students engaged in a dialogue
regarding their assessments. The reason
for this is that students are not used to
being asked about their perspectives, and
traditional power dynamics might contribute
to them withholding their input and
opinions. Similarly, it may be difficult for
teachers and administrators to share their
power, because they are not accustomed to
this more inclusive approach to assessment.
It would be helpful to apply the logic of zone
of proximal developments and scaffolding to

gradually lead them into the dialogue.

A teacher may start from something

simple such as letting students decide what
they want to submit to document their
learning. A more detailed illustration of this
point was set forth by Rick Wormeli. In a 2020
webinar— Considerations for Assessment
& Grading in a Pandemic, Online World
(Edmonton Regional Learning Consortium,
2020), he talked about not limiting students
the format of learning demonstration, and
reminded people that the nature of assessment
is essentially all about presenting evidence of
learning. He gave an example of a student using
Tik-Tok to present their work. The evidence
of learning might not be easily observable
from this kind of creative presentation but
this does not mean that the student is not
learning. A teacher may request the student to
provide an annotation of what concept is being
demonstrated and how it connects to the work
presented. Wormeli (2020) also mentioned
that when students are given the freedom of
choice, they tend to choose and work on more
complex and multifaceted tasks. Consequently,
students take more pride in their own work,
find it more meaningful, put more effort into
it, and as a result can remember the concept
for much longer than under more traditional

approaches.

3.2 Incorporating Online or
Digital Assessment Tools

When schools were forced to close and
classes shifted online, many teachers began
to incorporate online resources as part of
their teaching and assessment tools. These
tools are much more flexible than traditional
paper-based assessments, and they also have
powerful features that cannot be achieved
easily by teachers in face-to-face learning

environments.
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First, online and digital tools are more
versatile. In terms of content, teachers and
students can use text, images, audio, videos
and even links to other resources to enhance
learning. These options allow for a more
realistic presentation of assessment context
and learning evidence, which makes the
assessment more authentic and meaningful
to the students. Further, the order of the
assessment items is no longer temporally
fixed, such that timing can be randomized or
even be adaptive based on student abilities.
Take the Taiwan Adaptive Learning Platform
as an example, its cross-grade diagnosis
test feeds question-items of different grade-
levels based on the student’s performance
in the previous questions. This system can
therefore identify the learning weaknesses of
a student with higher accuracy (Kuo, Chang,
& Chang, 2021).

Second, online and digital tools can
provide instant feedback. Most digital
assessment tools contain an automatic
marking feature. This allows students to
instantly check their learning outcomes
immediately after or even during the
assessment. This not only makes learning
more effective by helping students decide
whether they should spend more time on
a specific topic/question or move on to
the next topic/question, but also enables
them to assess the success of their learning
strategies and adjust their learning behavior.
Some platforms are even equipped with a
more advanced diagnostic feature, which
can recognize the error type associated with
the student answer and then provides hints
that prompt the student to review a related
concept. This is a realization of Bolton and
Elmore’s (2016) idea of “assessment for
learning”
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Third, online and digital tools can
automatically monitor, record and even map
out one’s learning progress. For teachers,
progress monitoring is helpful for the
decision making of their teaching plans, and
can result in making lessons more effective.
Having access to information regarding the
learning progress of the students, teachers
can then tailor teaching content to the most
appropriate level or target the components
that students struggled with the most.
For students, progress monitoring tools
can assist them to become aware learners.
By knowing where their level of learning
currently lies, they would be able to set more
realistic learning goals and plans. Moreover,
the track-keeping records may inspire the
students to reflect on the learning strategies
that they have used, and decide whether
adjustments should be made. When an
assessment can prompt students to define
their own learning goals and assess their
learning progress and methods, this is
what Bolton and Elmore’s (2016) called

<« . »
assessment as learning;

3.3 Utilizing Formative
Assessments
Bolton and Elmore (2016) pointed out

that summative assessments are created for
the purpose of assigning grades (i.e., giving
feedout), whereas formative assessments are
used for the purpose of modifying learning
or instruction (i.e., obtaining feedback).
When grades become the main focus of
education, teachers will orientate towards
the “gotcha” mentality while assessing
students. Under this situation, the teacher-
student relationship turns into confrontation

instead of cooperation, with the teachers
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being there to judge rather than to help
students identify and work on what they
did not understand. Moreover, the grades
serve as labels that stigmatize the students
instead of being a guide for future learning.
If the stakes are high, there is a heightened
incentive for the students to cheat.

On the other hand, formative assessments
are about identifying what still needs work and
helping students improve on their weaknesses.
This type of assessment provides continuous
and real-time information that helps teachers
to design their lessons, and helps students
to plan and adjust their learning (Ramsey &
Dutfty, 2016). In this situation, students will be
more willing to share what they lack and ask
for help. Being able to pinpoint what exactly
the learning issues are, teachers can then
provide specific feedback or assistance that
targets the lack of understanding or associated
learning difficulties. By doing so, the teacher-
student relationship shifts back to cooperation.
With the support of the teachers and the useful
information from formative assessments,

student learning can therefore be facilitated.

To achieve this, teachers in blended
classrooms may use digital learning resources
as components of formative assessments. There
are several ways to incorporate this approach.
First, teachers can design worksheets related
to the digital learning materials that they want
the students to learn. To design the worksheet,
teachers may follow the WQSA procedure,
where “W” is for watching the assigned videos
or digital materials to learn the concepts, “Q” is
for questions that serve as checkpoints during
the process of learning, “S” is for summarize

the learning content in students own words,

and “A” is for self-assessment by completing
quiz questions related to the learning concepts.
The learning worksheets completed by the
students and their digital learning records
can then all become part of the formative

assessment record.

3.4 Using Descriptive Feedback

It remains challenging for educators to
switch from grade-reliant summative assessments
to non-graded formative assessments.
The not knowing “how” is one of the biggest
factors that impedes this transition. Wormeli
(2020) proposed the use of descriptive feedback,
and gave concrete instructions and tips of how
implement this technique. He first stated that
the goal is to get students themselves to see the
errors and figure out how to fix them, instead
of pointing out what needs to be changed (ie.,
inspiring an active rather than passive learning
attitude). Building on this concept, teachers may
comment about the student’s decisions rather
than the quality of their work. Teachers should
act like a mirror reflecting back to the students.
To do this, the “point and describe” (Fay &
Funk, 1995) strategy could be helpful. When
giving comments, teachers can first point out
the parts that need clarification or modification,
and then ask the student to describe his or her
original intentions. An example of the “point
and describe” comment would be “I noticed
you..., and as a result....,Was that your goal?”

To illustrate the second point further, it is
not always a good idea to give a predetermined
goal, since it limits the opportunity for
students to exercise creativity and envision
what they want to become. Moreover, such a
goal could limit the students to the “standards
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of excellence” of the teachers’ era, which might
not be relevant to their future. The following
approaches may help teachers assign an
assessment task to students while avoiding the
concerns aforementioned.

Another technique for giving descriptive
feedback is the “Here’s what, So what, Now
what” (Driscoll, 1994, 2006). “Here’s what”
describes the fact without comment. “So
what” makes connections, draws conclusions
or describes what is perceived from the
student’s work. “Now what” askes the
students to think about next steps or new
questions in their learning. Wormeli (2020)
also suggested the use of a self-report check-
chart along with a letter to the teacher. The
check-chart contains a list of core concepts
with different levels of understandings (e.g.,
“Right,” “Wrong,” “Really don’t understand”).
The chart can be used for the purpose of
helping students identify and check their
understanding of the core content and the
abilities or skills that they are supposed to
learn from the work. Then, in the letter, the
student should outline what was understood,
what needed assistance, and the next steps for
learning.

In blended classrooms, the form of
descriptive feedback can be even more
versatile. Teachers may use audio recordings,
screenshots or even videos to provide
feedback. There are also applications like
Google Docs that allow for real-time editing,
commenting, and chats with multiple users.
These tools can help create a collaborative
environment for teachers and students
where they could exchange feedback and

communicate about the work efficiently.
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3.5 Pass-Fail Grading as a
Transitional Measure
Before De-Grading

A pass-fail grading system may be used
as an alternative to letter or number grades
before a formal de-grading system is in place.
The switch to remote learning in response
to the COVID-19 crisis has pushed many
schools and universities to temporarily adopt
a pass-fail grading system. This change has
heated up an ongoing debate about which
grading system is better.

Many students and teachers who
like competition are opposed to the pass-
fail system. They claim that grades serve
as motivators, a binary system does not
distinguish students by their level of excellence,
therefore, the students would not work as
hard. Moreover, supporters of the letter or
number grading system argue that, without
grades and standardized tests, problems
would arise when making admission decisions
for competitive programs. Yet despite this
concern, many top universities and medical
schools have announced that binary grades
will not affect their admission decisions, since
they would aim to take a comprehensive
account of all circumstances when deciding
upon admission status. High-stakes exams like
the medical licensing examination in the U.S.
also announced the switch to pass/fail grading
(Ehrlich, Sutherlandl, McKenney, & Elkbuli,
2021; Mott, Kercheval, & Daniel, 2021). In
addition, with the letter grade system, there
are also controversies regarding bottom-tier
schools giving inflated grades to help students
have more competitive applications for further

education like graduate or medical schools.
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Proponents of the binary grading system
are more optimistic about this change. They
argue that under the letter grading system,
education has become grade-oriented instead
of learning-oriented. When asked about the
point of going to school, many people would
respond “to get the certificate at the end” as
if it is the obvious goal. Yet, the purpose of
education should be to stimulate interest,
inspire, and help students develop a more
in-depth perspective. The binary grading
system diverts attention away from grades
(White & Fantone, 2010), performance and
competition, making it easier to focus on
more important aspects of learning that
cannot be graded easily, things like student
attention, effort and other attributes such
as critical thinking. Studies have found that
such a grading system helps to reduce student
stress (Rohe et al., 2006) and increase self-
determination and focus on developing key
competencies (Ramaswamy, Veremis, &
Nalliah, 2020).

Having a pass-fail system does not
always equate to the “easy-pass” grade level
(i.e., a 60 or 50% grade) that many people
with the letter-grading mindset would
assume, rather a course can become more
demanding of students to earn a pass.
Moreover, academic performance does not
always translate to one’s performance at
work. The growing petitions for and trials
of the binary grading system during the
pandemic might be a perfect stepping-stone
to ultimately de-grading schools.

4. Conclusions

This paper has outlined several measures
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and strategies for assessing learning within
blended classrooms. As mentioned earlier,
blended education aims to cultivate lifelong
learners by training students to become
independent and self-regulated learners
(Chan, 2021). To achieve this, the role of
assessments must shift from grade-and test-
oriented to learning-oriented. The assessment
strategies and measures discussed here
include giving students a voice, incorporating
online or digital assessment tools, utilizing
formative assessments, using descriptive
feedback, and adopting a transitional pass-
fail binary grading system.

Knowing that assessments can steer
the course of how students learn, it is vital
that the assessments used must measure
what really matters (Brown, 2004; Wiggins
& McTighe, 2005). In this regard, those who
get to decide what matters must include the
students themselves, since they are the ones
preparing for and having to face their own
futures. Students should be given the freedom
and space to decide how to present their
evidence of learning. A simple start may be
by letting them choose the assessment format
based on their own strengths or interest,
like writing an essay or shooting a video.
Online or digital assessment tools, formative
assessments and descriptive feedback create
a supportive environment that encourages
students to recognize and improve their
weaknesses. This approach is therefore more
favorable and conducive to student learning,
which in turn shapes student meta-cognitive
skills (Smith, Rook, & Smith, 2007).

However, actual implementation
is challenging since the curriculum and

assessment decisions, in most cultures and
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educational systems, are determined in a top-
down manner. Consequently, teachers may
find a discrepancy between ideals and the
implemented policies. Therefore, one thing
that can be done to shift the existing paradigm
is to modity existing education policies in a
way that ensures more freedom for teachers
and students to make assessment decisions
in their own classrooms. Such modifications
could stay focused on the provisions of the
curriculum that has been set forth, but also
carry out reforms in terms of assessments
by authorizing teachers and students to take
up the responsibility of making assessment
decisions. In doing so, both national policy
and optimal learning for the students can be
achieved.

The feedback generated from assessments
need to help students reflect and plan
their learning after. This means the goal of
assessments should be guiding the students
to identify and improve on what they lack,
not defining them as what they lack. This is
the essential point of the current assessment
paradigm. A defining assessment would be felt
like a threat even when it is not aimed to be so
because it is embedded in the assessment that
is defining the student success (Steele, 1997).

To gradually shift from a grade-oriented
education into a learning-oriented one, a pass-
fail system may serve as an eclectic measure
before freeing learning completely from
the shackles of grades. As more educational
institutions adopt the pass-fail scheme as part
of their grading options during the pandemic,
the binary system is becoming more widely
acceptable. Nonetheless, the level of education
as well as student psychological development

should also be considered when implementing
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this binary system for assessment. Therefore, it
is becoming a primary challenge for teachers
and other educational policy makers to
improve the use of assessment as a tool to
direct the learning process.

The implementation of such an idea
would require some conditions to be met
so that these ideas would be logistically
feasible. Some of the conditions could
include adding the awareness and skills for
assessment reform into teacher professional
development programs. Ideas should be
incorporated in a systematic manner and
based on knowledge and awareness. Hence,
the impact would be fundamental to the
student learning outcome. Moreover,
enhancing understanding of this paradigm
shift for parents should also be considered
to ensure a smoother transition to the
assessment methods proposed here, as well
as the implementation of blended learning.
For instance, many useful education
resources require the internet. Therefore,
having a supportive home environment
where parents allow students to access the
needed tools and internet can help students
to continue their learning tasks from
the blended classroom more seamlessly.
Fortunately, the Ministry of Education in
Taiwan is launching a one-to-one program
which provides one device for each student
and schools may even apply for subsidies
to the monthly internet fees. This policy
helps to bridge the digital divide and makes
possible a more prevalent use of digital
learning and assessment resources. Being
able to take advantage of the flexibility and
customizability of digital education narrows
the regional and socio-cultural gap among
the students here in Taiwan.
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Further studies are needed to explore
the long-term impact of the aforementioned
assessment methods within blended classrooms.
When more evidence can be gathered to show
how student learning can be better facilitated
without grades, it will be more likely to lead
the change of assessment trend towards a more
optimal and learning-oriented direction. Bolton
and Elmore’s (2016) long-promoted idea of
de-grading and de-testing schools will finally
become the new normal in the post-pandemic

e€ra.
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